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Abstract
A mobile information and communication technology, namely the Mobile
Interactive Learning System (MILS), was used to enhance large group learning in
a university setting. Expectations concerning learning outcomes, based on the
social construction perspective of media richness and constructivist pedagogical
principles, were supported. Under similar study conditions, learners with the
MILS system demonstrated better (perceived) understanding than those without.
Furthermore, learning satisfaction among MILS users was significantly higher.
The results were drawn from an empirical evaluation of a structural equation
model, and from analyses of variance between the two users groups (with versus
without MILS). The results support our hypotheses concerning the impact on
understanding and satisfaction. They also suggest that mobile technology
affects the learning process, leading to more individual practice and peer
influenced learning.
Keywords: Mobile computing, ICT, PDA, lean media, social construction, media
richness, learning

1. Introduction
Improving learning and instructional effectiveness has long been a research goal
and a pedagogical aspiration. Innovative uses of emerging Information and
Communication Technologies (ICTs) have been important issues in Information
Systems (IS) research. In the education contexts, these issues include using
ICTs to better facilitate learner-centered instruction, to increase the ability of
instructor in reaching students, and to provide diverse methods of educational
delivery, while also reducing knowledge dissemination efforts (Alavi 1994; Alavi
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et al. 1997; Lowry et al. 2004). These concerns become even more serious in
large group learning environments, where learner-instructor interactions are
challenged and learning processes are hampered (Doran and Golen 1998).
With learning being a process of knowledge construction and an enduring
behaviour change caused by practice and reinforcement (Kimble 1961), the
mandate for ICTs in large classroom learning is clear. The technology needs to
provide flexibility for practice, and to signal success or failure (“reinforcement”) to
the learners. Meanwhile, it also needs to be informative to the instructor who
may wish to adjust further instruction based on the effectiveness of prior efforts.
These requirements define the application space for appropriate interactive
learning technologies, and among them our Mobile Interactive Learning System
(MILS). The MILS (Figure 1) integrates a large number of client-side Personal
Digital Assistants (PDAs), connected to a centralized server in a wireless
network. The communication component of the system offers the capability for
learners to communicate their understanding to the instructor (more precisely, to
the instructor’s workstation), and for the instructor to return feedback. The
information processing component provides instant reporting capability, such as
summary statistics of responses or similar feedback. The device mobility allows
learners to reallocate (such as having different seating at different lecture
sessions), and still be uniquely identifiable via their PDAs. In addition to PDAs’
small size and light weight, the above features make such a mobile ICT-based
interactive learning system potentially possible to enhance learner-instructor
communication in a group setting. And, these advantages grow potentially with
increasing group size. While small groups can conveniently communicate faceto-face, personal interaction and individual feedback by the instructor becomes
increasingly difficult to achieve in larger groups.
Communication
Component

Information Processing
Component

Network
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Figure 1. System overview of the MILS

Nevertheless, mobile ICT use for large group classroom learning faces notable
problems from technical, behavioural, as well as pedagogical aspects. First,
PDA’s (or other hand-held mobile devices’) constrained input (e.g. stylus or onscreen keypad) and output (e.g. 4-inch or less diagonal screen with 320 x 240
pixels) capabilities limit the medium richness for communication. Second, some
negative behavioural aspects may affect the learning process. For instance,
learners may grow tired of the technology, or use other technology-enabled
features, such as games, to distract themselves from the in-class learning. Third,
the teaching styles may not be sufficiently suitable to take advantage of the
technology. Consequently, while mobile ICTs hold considerable potential for
large group learning, their success cannot be taken for granted and must be
empirically validated. Hence, the key research question of this article is as
follows:
“Can a lean communication medium, namely mobile ICT, enhance
learning when used in a large group classroom environment?”
To answer this question, the article is organized as follows. The next section
discusses the characteristics of mobile technology for learning, followed by an
exploration of related concepts and theories. Section 4 then introduces our
research model and hypotheses, followed by the empirical study in Section 5.
Section 6 explains our data analysis and results, with more discussion and
limitations in section 7. Conclusions and implications are drawn in the last
section.

2. The Characteristics of Mobile ICT for Learning
Advances in mobile ICTs have recently provided the opportunity for educators to
apply new use and create new educational models (Chen et al. 2003). With the
aid of mobile ICT, learning and instructional practices can be embedded in
mobile settings and generate unique characteristics:
 Scalable ubiquity: Mobile devices are generally small and portable, enabling
their use at any time and any place (provided there is access to wireless
communication). By-and-large, they also do not interfere with each other, thus
making the use by many within a condensed space (e.g. large group lecture)
ideal.
 One-to-one or one-to-many (hub-like) communication: Different from group
support systems (GSS), whose protocol typically results in many-to-many
communication among all group participants, mobile learning can take the
forms of person-to-person or hub-like communication, which is more suitable in
a large group learning environment, such as a large size university lecture.
 Frequent interaction: Learners can communicate with experts (e.g. the
instructor), peers, and other learning resources synchronously or
asynchronously. Communications can be interleaved, enabling many learners
to communicate with their peers or with the hub (“the instructor”) without
1469
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disturbing each other. This is contrary to regular voice communication, where
one group member has to stop before another one can begin to speak, thus
leading to bottlenecks within the communication channel as group size grows.
 Lean messages: Constrained by the limited graphical user interface, messages
exchanged via hand-held mobile devices, such as PDAs, tend to be short and
concise. These messages, for instance, may be answers to multiple choice
questions, or short texts to open-ended questions.
 Knowledge combination: Many lean messages received from various sources
(e.g. students who reply to the instructor’s questions) get integrated instantly
into meaning knowledge, such as a statistical result of student answers. This
process aggregates the explicit knowledge from several sources and develops
new explicit knowledge, and can be defined as knowledge combination
(Nonaka and Takeuchi 1995). The process of knowledge combination
characterizes much of the learning in a school or university setting, and mobile
ICT helps to partially automate this process, either through statistical means or
other aggregation techniques.

3. Theoretical Foundation

3.1 Rich Communication through Social Construction
The definition of communication richness in electronic media has been an
important theoretical basis for IS researchers in their studies of ICT adoption.
One of the influential definitions in both IS research and practice is the media
richness theory. It indicates that communication richness (or leanness) is an
intrinsic objective property of ICT, which can describe and explain the adoption
and use of ICT as a communication medium (Daft and Lengel 1986). According
to Daft and Lengel (1986), media have a range of “richness” from “very rich” to
“very lean” [see the “media richness continuum” in Daft et al. (1987)] depending
on “the ability of information to change understanding within a time interval” (p.
560). This line of research focuses on the technical characteristics of information
processing, such as medium capacity, communication cues, and feedback
speed, in determining communication richness of a medium. Recently, a growing
number of scholars have taken on the more general social construction
perspective into the study of electronic media, arguing that media in use may
exhibit different characteristics than media as conceived (Trevino et al. 2000;
Yoo and Alavi 2001). Among them, Ngwenyama and Lee’s (1997) critical social
theory suggests that richness or leanness is related not only to the material
properties of the communication medium, but also the interactions between
people in the social context. Based on the critical social theory, communication
richness is determined by “whether or not mutual understanding (person’s
coming to understand what another person means) occurs” through social
interaction (Ngwenyama and Lee 1997). Kock and Davison’s (2003) study also
shows that a lean communication medium, such as email conferencing, could
support building of a shared understanding among group members when
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combined with appropriate social processes. Taken together, these studies point
out that the richness of communication via a so called “lean” medium can be
increased in certain socially constructed conditions.
Yet, what is important for this study is the question whether a mobile ICT-based
communication medium is rich enough to (1) permit timely and unequivocal
transmission of learner responses and instructor feedback to reach
understanding, and (2) generate sufficient social influences that shape individual
behaviour in terms of learning. As we know, learner-instructor interaction is bidirectional. In a classroom, messages exchanged are often in the form of, either
a learner’s questions followed by the instructor’s answers (“questions-answers”),
or the instructor’s questions followed by students’ answers, followed by the
instructor’s comments/feedback (“questions-answers-feedback”). A successful
communication, according to Te’eni (2002), means that both the sender and
receiver reach mutual understanding through the cycle of communicative actions.
However, reaching understanding in the classroom environment does not simply
mean shared understanding between the instructor and the specific student(s)
who participated in the cycle of actions, but also most (if not all) other students in
the classroom. In a large group classroom, mobile ICT, such as the MILS,
provides only a narrow channel with lean messages (via PDA devices) for
learner-instructor interactions. However, the unique characteristics of mobile ICT
(as discussed earlier) adds new capabilities for learners and the instructor to
reach understanding and also gain satisfaction through frequent interactions,
aggregated lean messages of learner responses, instructor’s timely feedback,
and peer influenced (shared) understanding.

3.2 Supporting Constructivist Learning Process
Leidner and Jarvenpaa (1995) link the cognitive and collaborative constructivism
(e.g. Bruner 1960; Piaget 1928) into the IS context through an examination of the
learning models and of the impact of ICT on learning. They postulate the
existence of a variety of opportunities for implementing ICT to support business
and management education. To clearly understand the impact of mobile ICT on
large group learning, we also need to examine the effectiveness of learning
process in detail.
Based on constructivism, which considers learning as a process of constructing
knowledge by an individual rather than being taught by others, methods of
teaching should be designed to stimulate students’ learning involvement
(Wittrock 1978). Students continuously develop new knowledge and improve
understanding through constant engagement in mental exercises and social
sharing to analyze and interpret knowledge and information. The constructivist
models of learning stresses cognitive construction of knowledge through
individual practice and social construction of knowledge through peer-influenced
activities in the process of learning (Du and Wagner 2005). Hence, to support
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effective learning processes and to reach a good learning impact, we need to
increase the learning process gains and reduce process losses.
Similar to the mobile ICT supported learning environment, peer-support and
peer-influence (in the context of GSS) provide either explicit or implicit
reinforcement (“process support”) by allowing individuals to exercise and improve
their mental models through interaction and information sharing (Alavi 1994).
Further, to achieve process gain, parallel communications (enabled by both
mobile ICT and GSS) reduce airtime fragmentation and maintains permanent
learning records (or memory), such as comments, feedback, questions and
answers (Nunamaker et al. 1991). In addition, these interactive group computing
technologies, alleviates process losses by encouraging participation with
electronic identity (e.g. nick name) that is less intimidating than direct face-toface. Previous studies suggest that GSS support learning by enhancing
communication among group members, particularly in a small (10 or less
members) to medium (20 or less members) size group (Dennis et al. 1998).
However, when the group size increases to a fairly large number, for instance, a
group of about 100 students in a large lecture, communicative actions can result
in dramatic process losses. While the communication of GSS is constrained by
group size, mobile ICT with its unique characteristics, on the other hand, is easily
scalable without much process loses.
Even given the narrow mobile
transmission channel via client devices (e.g. PDAs), mobile ICT can provide
aggregated rich content from numerous lean messages with its hub-like (single
instructor and many students) communication mode and knowledge combination
capability.

4. Hypotheses and Research Model
Based on the social construction perspective of media richness and the concepts
extended from GSS studies to support large group constructivist learning
process, we argue that use of mobile ICT, such as the Mobile Interactive
Learning System (MILS), potentially enhances individuals learning process due
to the following reasons:
 Mobile ICT enables effective learner-instructor interaction, enhancing both
individual practice and peer-influenced learning.
The communication
component of the MILS system offers individual learners to post and/or
answer questions (using PDAs) without interrupting the instructor. Meanwhile,
the system’s information processing component is capable of handling
multiple inputs simultaneously, allowing the instructor later to either aggregate
into a meaningful output or display in sequence. Without mobile ICT or a
medium of similar kind, these interactions must be done in sequence, and the
lecture may have to be interfered from time to time.
 Mobile ICT promotes active participation in individual and peer activities.
Although the learners, who use mobile devices may be uniquely identifiable
with their electronic identities, they experience less evaluation apprehension
(Gallupe et al. 1991) as compared to direct face-to-face communication. They
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are, therefore, encouraged to be more active and confident in idea generation
and sharing, even in a face-to-face classroom situation.
 Mobile ICT provides instant feedback for individual practice. With the use of
MILS system, students get to know the result of their in-class exercises
immediately after submitting answers. They not only practice what they have
just learned during the lecture, but also receive instant feedback of their
knowledge about the subject matter, i.e. whether their answers to the exercise
questions are correct or not.
 Mobile ICT provides an additional channel for peer-influenced learning. In the
networked learning environment with the MILS system, information sources
can be aggregated into meaningful knowledge. For example, all answers
from students can be displayed on the instructor’s lecture screen, statistically
aggregated across the number of participants, with average score, ranking of
scores, or similar measures. Further, students can assess their level of
understanding among their peers, for instance, by knowing the ranking of
other learners, or by comparing their own answers to instructor question with
other students’ answers (even without actual participation in the Q&A). They
not only can compare and compete (implicitly) with their peers, but also can
broaden learning from the ideas of others.
Hence, we formulate the first two hypotheses as follows:
H1: In a large group learning environment, individual practice with a Mobile
Interactive Learning System (MILS) will be perceived as better than without
it.
H2: In a large group learning environment, peer-influenced learning with a
Mobile Interactive Learning System (MILS) will be perceived as better than
without it.
Drawing on the cognitive and collaborative constructivism, we further assume
that effective learners should be, actively engaged in constructing knowledge
through individual practice and socially reinforced in the interactive learning
process (“peer-influenced learning”), in order to reach understanding and gain
satisfaction. Based on these insights, we formulate four more hypotheses as
follows. And, the research model is shown in Figure 2.
Individual Practice:
H3a: More individual practice in the learning process will result in higher
perceived understanding.
H3b: More individual practice in the learning process will result in higher
satisfaction.
Peer-Influenced Learning:
H4a: More peer-influenced learning in the learning process will result in higher
perceived understanding.
H4b: More peer-influenced learning in the learning process will result in higher
satisfaction.

1473

The Tenth Pacific Asia Conference on Information Systems (PACIS 2006)

Learning Impact

Learning Process

Learning Input
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(Quality)
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Learning

Satisfaction
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Figure 2. Research Model

5. Empirical Study

5.1 Study Design
To assess the expected benefits of mobile ICT supported large group learning, we
examined the learning processes and learner perceptions in a field study of two large
lecture sections (groups) of an undergraduate course on Management Information
Systems. One of the student groups used MILS system in the class, and each of them had
received a PDA at the beginning of the semester in the pilot project. This difference in
treatment, while not chosen by us, nevertheless provided a unique opportunity to examine
the learning process and outcome differences. Appendix A contains two photos
illustrating students using PDA client devices to do exercises and the instructor receiving
aggregated results on the computer screen.
Both groups were taught by the same instructor, in the same format, with same exercises,
same learning materials, and differing only in the use of MILS system (with PDAs) to
complete in-class exercises and quizzes. Lectures for both groups lasted 2 nominal hours
each week. The PDA group had 126 students enrolled in it; the non-PDA group
consisted of 114 students. Both groups were composed of first year business school
students with similar backgrounds and comparable range of university entrance scores.
As majority students (in both groups) graduated from the local high school, their learning
and computer experiences were following the same local standards (only very few had
used PDAs). Thus, the potential influences of these demographic variables should be
indifferent.

5.2 Processes and Measures
To enable mobile ICT-based interactive learning, MILS system was developed with the
client software operating in the PDA’s Web browser. The PDA group used this system
for quizzes, exercises, and other in-class interactions, while the non-PDA group received
the same class materials and completed the same quizzes and exercises on paper-form,
but had to ask or answer questions orally in class. For the PDA group, the instructor was
able to assess the students’ answers to the quizzes and exercises, and to provide feedback
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based on the aggregated online results produced by the system. For the non-PDA group,
the instructor assessed students’ understanding and gave feedback according to the
number of arms raised and (few) students’ oral answers.
In-class exercises were held throughout the 13-week long semester. At the end of the
semester, a teaching evaluation survey questionnaire (see Appendix B for the
measurement scales) was distributed among all 240 participants. The survey
guaranteed confidentiality, and stated the purpose as to “determine the
usefulness of the in-class exercises”. A total of 182 responses were obtained, 90
from the PDA group and 92 from the non-PDA group. The overall response rate
was 76% (71% for the PDA group and 81% for the non-PDA group).

5.3 Construct Operationalization and Validation
A carefully-designed questionnaire was developed based on established scales,
and review of prior IS research and education literature (see Table 1). The
validation of these constructs was subjected to a two-round conceptual validation
based on procedures prescribed by Moore and Benbasat (1991) with the help of
two groups of four graduate students. The first-round (unstructured) sorting
yielded an average hit rate of 84%, while the second-round (structured) sorting
received 98% average hit rate, supporting the conceptual validity of the
constructs. One item from Satisfaction (S) was dropped since two out of the four
judges felt the question rather deterministic, and one item from Individual
Practice (IP) and one item from Peer-influenced Learning (PL) were revised for
their ambiguous wording.
Table 1. Operational Definition of Constructs
Construct (Abbreviation)
Individual Practice
(IP)
Peer-influenced Learning
(PL)

Definition
The degree to which the student
participates to learn during the
learning process.
The degree to which the student is
influenced by peers during the
learning process.

Scale References
Adapted from Kwok et al. (2002-3)

Adapted from Kwok et al. (2002-3)

Satisfaction
(S)

The degree to which the student is
satisfied with the learning process.

Adapted from Ochoa et al. (2004);
Olaniran (1996); Fortune et al. (2001)

Perceived Understanding
(PU)

The degree to which the student’s
perception of understanding about
the subject matter.

Adapted from Byrne and Flood (2003);
Kordi et al. (2005)

Then, a total of 12 items (4 constructs, 3 items each) were combined into an
overall survey questionnaire instrument. Before the full-scale survey, a pilot test
was first conducted to validate the reliability using sample subjects conveniently
drawn from 11 undergraduate students. For the pilot study, Cronbach’s Alphas
of all constructs fell in the range of 0.70-0.90, indicating support for reliability of
the instrument.
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Table 2. Means, Standard Deviations, Internal Consistencies, Correlation of Constructs
PDA Group (n = 90)
Non PDA Group (n = 92)
Correlation of Constructs
M
S.D.
M
S.D.
1
2
3
4
1. IP
5.10
1.22
4.52
1.36
.83
2. PL
4.97
1.10
4.28
1.35
.55
.92
3. S
5.28
.92
4.90
1.17
.53
.42
.89
4. PU
5.34
.94
5.09
1.20
.58
.44
.55
.90
Notes: Boldfaced diagonal elements are Cronbach’s alphas. Italicized correlations are significant at p < .05.

Table 2 shows the means, standard deviations, internal consistencies, and
correlation matrix of all the variables used in the full-scale study. The internal
consistencies (Cronbach’s Alphas) for IP, PL, S, and PU are all above .80, which
exhibit high reliability of the measurement scales. Since the scales were
modified from a number of prior studies, we first conducted an exploratory factor
analysis with varimax rotation to explore the validity of the constructs (Fabrigar et
al. 1999). As shown in Table 3, the factors emerged cleanly and each had an
Eigenvalue greater than 1.0.
Table 3. Exploratory Factor Analysis Results
Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization. (Rotation converged in 6 iterations.)
Factor 1 (PU)
Factor 2 (S)
Factor 3 (IP)
Factor 4 (PL)
IP1
.199
.199
.341
.781
IP2
.253
.227
.253
.864
IP3
.297
.236
.154
.844
PL1
.153
.036
.304
.714
PL2
.152
.200
.160
.862
PL3
.160
.215
.161
.863
S1
.152
.286
.128
.853
S2
.286
.149
.179
.833
S3
.242
.161
.167
.833
PU1
.211
.222
.180
.813
PU2
.260
.233
.190
.846
PU3
.219
.229
.140
.841
Factor
Factor 1 (PU)
Factor 2 (S)
Factor 3 (IP)
Factor 4 (PL)

Eigenvalue
6.263
1.454
1.159
1.009

% of variance
52.191
12.119
9.662
8.410

Cumulative %
52.191
64.310
73.972
82.382

6. Data Analysis and Results
Our principal question for this analysis was, whether use of mobile ICT, such as
the MILS system, could enhance the student learning process, and therefore
result in higher learning impact. To answer the research question with empirical
evidence, we evaluated our research model with structural equation modeling (SEM)
technique.
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Before estimating the structural paths to test the hypothesized relationships between
constructs, we assessed and validated the psychometric properties of the measurement
model by confirmatory factor analysis (Anderson and Gerbing 1988). The fit indices of
measurement model suggested that the model fitted the data well (χ2 = 80.14, df = 48,
χ2/df = 1.67; CFI = .98; NFI = .95; RMSEA = .06). All estimated standard loadings were
above .70 (p < .001), demonstrated good convergent validity. The average variance
extracted (AVE) of each construct was greater than squared correlation between
constructs, suggesting good discriminant validity (Fornell and Larcker 1981). The
reliability of the model, indicated by composite measure reliabilities of the constructs (all
greater than .70), was also supported. (Detailed data results can be provided by the
authors upon request.)

Individual
Practice

Perceived
Understanding

Peerinfluenced
Learning

Satisfaction

Mobile ICT
Support

** p < .01; *** p < .001

Figure 3. Standardized Estimation of Test Results

To assess the fit of the structural model from the sample, SEM using maximum
likelihood estimation method was employed (computed using AMOS 4.0). The
model we tested is illustrated in Figure 3. The fit indices sufficiently supported
the fit of the structural model (χ2 = 93.98, df = 58, χ2/df = 1.62; CFI = .99; NFI = .99;
RMSEA = .06). Further, examinations of the regression loadings were all
significant at the 0.01 level. Accordingly, all hypotheses were supported. In
other words, the results demonstrated that in a large group setting, (1) the
processes of both Individual Practice and Peer-influenced Learning were
perceived better with mobile ICT than without it; and (2) both Individual Practice
and Peer-influenced Learning positively impacted learning outcomes. The
difference of Individual Practice (Mean = 5.10 vs. 4.52; t = 3.03, p < .01) and
Peer-influenced Learning (Mean = 4.97 vs. 4.28; t = 3.83, p < .01) were also
strongly supported by t-tests between the PDA group and non-PDA group.

7. Discussion and Limitations
Our study offered useful insights to learning processes, identifying that mobile ICT use
affected both individual practice and peer influence, and that both in turn resulted in
better (perceived) understanding and satisfaction. Consistent with the concepts of
cognitive and social construction of knowledge drawn from constructivist learning
models, we found evidence for both individual practice and peer-influenced learning
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being almost equally relevant to (perceived) understanding. For satisfaction, individual
practice mattered more, possibly due to the fact that exposure of one’s results to peers
was not as desirable to students as being able to privately determine one’s understanding.
Although perceived learning outcome was not the same as real outcome, given that
subjects completed the quizzes week after week, while being able to monitor their
learning progress over these consecutive weeks, their own perception of their learning
was based on fact (performance in quizzes), and thus should be a good indicator of actual
learning.
To further verify these, we randomly selected two lecture sessions for field observations
by three observers. The proportion of student responses to in-class questions in the MILS
group was observably greater than the group without it, especially for open-end questions.
A focus group investigation (with 10 student respondents from the MILS group) was
conducted at the end of the semester to discuss their experience of mobile ICT supported
interactive learning. All respondents agreed that students would be more willing to
ask/answer questions through PDAs as they felt less “shy” or “stressful” not being
directly identifiable (or face-to-face). Some also noticed more participation and studentinstructor interactions compared to other similar size classes they attended. “The
learning atmosphere (of the lecture) was better” and “was more fun”. Taken together,
mobile ICT use therefore provided better and more enjoyable learning.
This, like any other study, is not without limitations, and needs to improve in the future.
For instance, we could compare the Mobile Interactive Learning System with other type
of interactive learning systems, mobile as well as wired. We could also conduct a
longitudinal study that examines the learning situation before and after the treatment,
rather than a one-time shot. We could compare the actual learning outcomes (e.g. final
grades) of the two groups, instead of the perceived values.

8. Conclusions and Implications
Overall, our results confirmed that a lean communication medium, namely mobile
ICT, can enhance learning in a large group environment. Learners with mobile
ICT support demonstrated better (perceived) understanding and better learning
satisfaction than a group without the technology. The technology appears to
achieve these benefits by providing rich and effective interaction through social
construction, and through its support for constructivist learning processes.
In addition, the study has several important practical implications. First, they
demonstrate that large class learning can be better and more satisfying due to
mobile ICT use. As the technology is becoming less expensive, it offers the
promise of learning improvement with relatively little additional costs, and hence
possibly the scalability of classroom enrollment without quality loss.
Furthermore, this approach can help students who are shy, or where cultural
issues limit their willingness to speak up in a large group. We should also expect
that these results would, in part, be generalizable to distance learners who study
synchronously, e.g., by all watching an instructional TV program at the same
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time. In the past, such programs may have had a Q&A session at the very end
(outside the view of the TV audience). Using mobile technology (or even a
stationary ICT such as a desktop computer) and applying the processes we
used, distance learners could complete online quizzes and similar activities, thus
adding feedback to a learning mode that traditionally has been mostly one-way.
Clearly then, there is great promise for a mobile ICT that is relatively inexpensive,
yet can significantly enhance large group learning.

References
Alavi, M. "Computer-mediated collaborative learning: an empirical evaluation," MIS Quarterly
(18:2), 1994, pp. 159-174.
Alavi, M., Yoo, Y., and Vogel, D.R. "Using information technology to add value to management
education," Academy of Management Journal (40:6), 1997, pp. 1310-1332.
Anderson, J.C., and Gerbing, D.W. "Structural Equation Modeling in Practice: A Review and
Recommended Two-Step Approach," Psychological Bulletin (103:3), 1988, pp. 411-423.
Bruner, J. The process of education Harvard University Press, Cambridge, MA, 1960.
Byrne, M., and Flood, B. "Assessing the teaching quality of accounting programmes: An
evaluation of the Course Experience Questionnaire," Assessment and Evaluation in
Higher Education (28:2), 2003, p. 135.
Chen, Y.S., Kao, T.C., and Sheu, J.P. "A mobile learning system for scaffolding bird watching
learning," Journal of Computer Assisted Learning (19), 2003, pp. 347-359.
Daft, R.L., and Lengel, R.H. "Organizational information requirements: media richness and
structural design," Management Science (32:5), 1986, pp. 554-571.
Daft, R.L., Lengel, R.H., and Trevinao, L.K. "Message equivocality, media selection, and
manager performance: Implications for information systems," MIS Quarterly (11:3),
1987, pp. 355-366.
Dennis, A.R., George, J.F., Jessup, L.M., Nunamaker, J.F., and Vogel, D.R. "Information
technology to support electronic meetings," MIS Quarterly (22:4), 1998, pp. 591-623.
Doran, M.S., and Golen, S. "Identifying communication barriers to learning in large group
accounting instruction.," Journal of Education for Business (73:4), 1998, pp. 221-224.
Du, H.S., and Wagner, C. "Learning with Weblogs: an empirical investigation," Proceedings of
the 38th Hawaii International Conference on System Science, Hawaii, 2005.
Fabrigar, L.R., Wegener, D.T., MacCallum, R.C., and Strahan, E.J. "Evaluating the use of
exploratory factor analysis in psychological research," Psychological Methods (3), 1999,
pp. 272-299.
Fornell, C., and Larcker, D. "Structural equation models with unobserved variables and
measurement errors," Journal of Marketing Research (18:1), 1981, pp. 39-50.
Fortune, A.E., McCarthy, M., and Abramson, J.S. "Student learning processes in field education:
Relationship of learning activities to quality of field instruction, satisfaction, and
performance among MSW students," Journal of Social Work Education (37:1), 2001, pp.
111-124.
Gallupe, R.B., Bastianutti, L.M., and Cooper, W.H. "Unblocking brainstorms," Journal of
Applied Psychology (76:1), 1991, pp. 137-142.
Kimble, G.A. Hilgard and Marquis' Conditioning and Learning Appleton-Century-Crofts, New
York, 1961.
Kock, N., and Davison, R. "Can lean media support knowledge sharing? Investigating a hidden
advantage of process improvement," IEEE Transactions on Engineering Management
(50:2), 2003, pp. 151-162.

1479

The Tenth Pacific Asia Conference on Information Systems (PACIS 2006)
Kordi, R., Dennick, R.G., and Scammell, B.E. "Developing learning outcomes for an idea MSc
course in sports and exercise medicine," British Journal of Sports Medicine (39:1), 2005,
p. 20.
Kwok, R.C.W., Ma, J., and Vogel, D.R. "Effects of Group Support Systems and Content
Facilitation on Knowledge Acquisition," Journal of Management Information Systems
(19:3), 2002-3, pp. 185-229.
Leidner, D., and Jarvenpaa, S. "The use of information technology to enhance management
school education: a theoretical view," MIS Quarterly (19:3), 1995, pp. 265-291.
Lowry, P.B., Nunamaker, J.F., Booker, Q.E., Curtis, A., and Lowry, M.R. "Creating hybrid
distributed learning environments by implementing distributed collaborative writing in
traditional educational settings," IEEE Transactions on Professional Communications
(47:3), 2004, pp. 17-189.
Moore, G.C., and Benbasat, I. "Development of an Instrument to Measure the Perceptions of
Adopting an Information Technology Innovation," Information Systems Research (2:3),
1991, pp. 173-191.
Ngwenyama, O.K., and Lee, A.S. "Communication richness in electronic mail: critical social
theory and the contextuality of meaning," MIS Quarterly (21:2), 1997, pp. 145-167.
Nonaka, I., and Takeuchi, H. The knowledge creating company Oxford University Press, New
York, 1995.
Nunamaker, J.F., Dennis, A.R., Valacich, J., S., Volgel, D.R., and George, J.F. "Electronic
meeting systems to support group work," Communication of the ACM (34:7), 1991, pp.
40-60.
Ochoa, T.A., Gottschall, H., and Stuart, S.K. "Group Participation and Satisfaction: Results from
a PBL Computer-Supported Module," Journal of Educational Multimedia and
Hypermedia (13:1), 2004, pp. 73-91.
Olaniran, B.A. "A model of group satisfaction in computer-mediated communication and face-toface meetings," Behaviour & Information Technology (5:1), 1996, pp. 24-36.
Piaget, J. Judgment and reasoning in the child Routledge & Kegan Paul, London, 1928.
Te'eni, D. "Review: A cognitive-affective model of organizational communication for designing
IT," MIS Quarterly (25:2), 2002, pp. 251-312.
Trevino, L.K., Webster, J., and Stein, E.W. "Making connections: Complementary influences on
communication media choices, attitudes, and use," Organization Science (11:2), 2000, pp.
163-182.
Wittrock, M.C. "The cognitive movement in instruction," Educational Psychologist (13), 1978,
pp. 15-29.
Yoo, Y., and Alavi, M. "Media and group cohension: Relative influences on social presence, task
participation, and group consensus," MIS Quarterly (25:3), 2001, pp. 371-390.

Appendix A: PDA Learning Photos

1480

The Tenth Pacific Asia Conference on Information Systems (PACIS 2006)

Appendix B: Measurement Scales
Individual Practice (IP)

Scale Range: 1 = Strongly Disagree; 7 = Strongly Agree
IP1. I practised what I learnt in the lecture.
IP2. I tested my understanding about the subject matter.
IP3. I assessed my knowledge about the subject matter.
Peer-Influenced Learning (PL)

Scale Range: 1 = Strongly Disagree; 7 = Strongly Agree
PL1. I compared my understanding of the subject matter with that of other students in class.
PL2. I learnt from other students in class.
PL3. I considered the ideas of other students in class.
Satisfaction (S)

How would you best describe the learning process when participating in the Q&A exercise?
S1: Efficiency
Scale Range: 1 = Very Inefficient; 7 = Very Efficient
S2: Coordination
Scale Range: 1 = Very Coordinated; 7 =Very Uncoordinated
S3: Satisfaction
Scale Range: 1 = Very Dissatisfying; 7 = Very Satisfying
Perceived Understanding (PU)

Scale Range: 1 = Strongly Disagree; 7 = Strongly Agree
PU1. I was able to better understand the subject matter of the lecture.
PU2. I learnt more.
PU3. I had a deeper understanding of the lecture topics.
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